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Perhaps the single most important fact that has been 
revealed by educational measurement, as far as instruction 
is concerned, is the wide range of individual differences in 
achievement and intelligence among students of any class in 
our schools. The schools have tried many ways of organizing 
classes to accommodate the wide range and variety of individ­
ual differences known to exist among pupils. 
In the ungraded school, the content of the instruc­
tional program is determined by the difficulty of the subject 
matter and the students ability to cope with it. Instruc­
tional materials are varied to match the spread of individual 
differences within the instructional group, and students move 
upward according to their readiness to proceed. The ungraded 
school Is characterized by concern for the individual and all 
individuals. The first function of the school is to develop 
the unique potentialities of all students. This focus on the 
learner does not deny the place of subject matter. Knowledge 
and skills are needed and used for developing the maximum po­
tential of the learner, but a body of subject matter to be 




Statement of the problem* The purpose of this study 
was (1) to determine the value of the ungraded pattern of 
school organization for the elementary school level; (2) to 
determine the extent to which the ungraded elementary school 
method of organization existed in a select group of school 
districts In Texas; (3) to determine the length of the period 
in which the plan has been utilized; and (U-) to determine any 
advantages or disadvantages which appeared to be associated 
with this plan. 
Importance of the study. The most frequently men­
tioned reason for adopting a ncngraded type of organization 
lias been a growing dissatisfaction which teachers and admin­
istrators have expressed regarding promotional, policies they 
have been using. In many cases, this dissatisfaction has 
also been expressed by parents. I t  has been felt  by people 
studying the nongraded plan of organization, that i t  might 
give them a longer period of time for studying the progress 
of individual pupils before making a decision on retention. 
It  has been hoped, too, that such a plan might result In 
larger numbers of children completing the elementary program 
in the normal period of time; This study assumes importance 
as It  attempts to determine the extent to which the ungraded 
pattern of school organization has been used among a.select 
group of school districts in Texas, and suggests those ele­
ments which should be included to provide i ts best use at the 
elementary level.  
SCOPE OR DELIMITATION OP THE STUDY 
This study was limited to a select group of sixty-
three school districts in Texas. The school districts were 
chosen on the basis of the likelihood that they might have 
experimented with new patterns of school organization. 
SOURCES OF DATA 
The procedure followed in obtaining the data for 
this study was: (1) the use of historical data.,  which in­
cluded books, bulletins> journals, magazines, newspapers, 
periodicals, and other data pertinent to the study; (2) a 
questionnaire sent to sixty-three school superintendents in 
the State of Texas. These devices were used to ascertain 
the methods and opinions concerning the need for ungraded 
schools. 
DEFINITIONS OF TERMS USED 
Heterogeneous grouping. Students are grouped by age 
or grade without regard for ability or achievement. 
Homogeneous grouping. Reducing the range of abili­
ties in a classroom by sorting the pupils into classes on the 
basis of their intellectual capacity or their academic achieve­
ment. 
Vertical organ!zation. Relates to the movement of 
students in time through the levels of the educational system. 
Graded, multigraded, and nongraded classrooms are systems of 
the vertical organization. 
*4 
Horizontal organization> Relates to the grouping of 
pupils at the same educational levels within class groups and 
their assignment definitions to teachers. 
ORGANIZATION OF THE REMAINDER OF THE STUDY 
Chapter II is devoted to a review of the literature 
with regard to the organization of and values of the non-
graded pattern of school organization. 
Chapter III Is concerned with the research procedure 
and the instrument used to secure some of the data used in 
this study. 
Chapter IV is devoted to the presentation and analy­
sis of the data secured. 
Chapter V includes the summary, conclusions and rec­
ommendations. 
CHAPTER II 
REVIEW OF LITERATURE 
Generally, the segment of the educational system at 
which the ungraded pattern has "been employed, is the elemen­
tary level. This method constitutes one of several proce­
dures which have been utilised in an effort to more adequately 
provide for the individual differences among children. Where 
this pattern has been attempted, it has usually involved ad­
justments at the primary and/or intermediate levels. 
THE METHODS OF ORGANIZATION OF 
UNGRADED PLANS 
Primary units. Nongrading is an arrangement in which 
grade labels are removed from some or all classes. An entire 
school may be nongraded, or, within a school, there may be a 
nongraded primary unit or a nongraded intermediate unit. 
According to Goodlad, the nongraded system is the most 
commonly used system of the vertical method of organization in 
the ungraded patterns. The vertical method relates to the 
movement of students in time through the levels of the educa­
tional system. In this method of organization, all grade 
lines have been removed. It classifies students and moves 
them through the school program at somewhat individualized 
rates of speed. This method of organization relates what Is 
5 
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known about individual differences'  to the conception of 
school functions, curriculum and vertical organization of the 
school. 
DeYoung has stated that the nongraded plan exist 
mostly among the lower grade levels. Children between kin­
dergarten and fourth grade are grouped in the elementary unit.  
Some children remain in the group for three years, some for 
two, others for four. The same educational experiences are 
undergone by all  children, but at different rates. The unit 
is subdivided to permit the children to move among the divi­
sions, at intervals of a few weeks, to 3oin others at their 
same level of achievement. Grouping is usually determined 
on the basis of reading achievement. Sometimes the same 
teacher stays with the group for three years.^ 
DeYoung has stated further that the nongraded school 
attempts to practice the philosophy that the school organiza­
tion should adapt to the child rather than the child to the 
organization. I t  has brought corresponding change in curric­
ulum organization, reporting of pupil progress, teacher de­
ployment, and other aspects of teaching practice 
Intermediate unit.  Generally speaking, the procedure 
in the intermediate unit is the same as the primary unit when 
i t  comes to pupils advancing at their own rate of speed, 
1  John I .  Good!ad ' 'What About Nongrading Our Schools? 
Instructor. 70:6, May, 1961, 
Chris A, DeYoung, American Education (New York: 
McGraw-Hill Book Company, 196*07 PP. 8 lf-87, 
^Ibid.?  
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According to Gran, the intermediate unit permits each 
pupil to advance from one level to another as rapidly as mas­
tery permits or as slowly as need dictate. Each fall, teach­
ers give informal teacher-made inventories and use standar­
dized test results to determine how far each pupil has prog­
ressed with mastery. Then the teachers meet to decide how 
best to regroup pupils. Regrouping is done entirely on the 
basis of achievement. Each child advances to another step 
only when he has mastered the preceeding steps. 
At the end of the school year, the teacher records on 
individual file cards which level in each subject the pupil 
has completed with mastery. In the fall, registrars can place 
children In their proper groups immediately.^ 
VALUES OF THE NONGRADED PLAN 
According to many advocates of the ungraded plan for 
school organization, many values exist from this method which 
ordinarily would not be found in other organizational pat­
terns. It is possible that, in order to consider the desira­
bility of the ungraded system, some attention should be given 
to values supposedly inherent in this plan. 
Utican has reminded us that each child has his own 
pattern of mental, emotional and physical development. For 
the most effective education of each child, individual dif­
ferences must be understood and his weaknesses and strengths 
recognized. The plan of education must fit the child and his 
**Eldon E. Gran, "Why Not An Ungraded Intermediate Pro­
gram?" The Instructor. 72:4-8-86, January, 1963, 
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needs rather than force him to fit  into a set pattern, of 
learning# ̂  
Utican has also stated that the chief differences in 
children entering their first year of school is their matur­
i ty level.  Since there is sometimes a "whole year difference 
in their ages, this is not surprising. A greater factor in 
maturity than chronological age is the vast difference in 
children's mental age. Tests indicate that some six year 
old children have the mental age of an average seven, eight, 
or nine year old child, while others have the mental age of 
an average three, four, or five year old child.^ 
Other factors which affect individual differences are 
physical materity, physical health, emotional stability, va­
ried pre-school training and experiences, and differences in 
attitudes and attendance after entering school. The ungraded 
elementary school in theory is not a different method of or­
ganisation and progression. Its chief value l ies in the man­
ner in which children are grouped for instruction and in the 
recognition of individual differences. Parents have welcomed 
a plan which readily adjusts to the strength or weakness of 
children's previous experience. They have been relieved to 
realize that their children need not keep up or wait for other 
children. They have been glad to know that children would not 
be dragged along socially from grade to grade. '7  
5 T. Utican, "Ungraded Primary Plan," School and Com­
munity, ^8:22, October, 196l. 
6Ibid..  
<7 
Ibid..  pp. 23-
THE ADVANTAGES OF THE UNGRADED FLAN 
Gore has summarized the advantages of the iingraded 
plan by saying the ungraded primary is made for children. 
Its flexibility allows the child to compete with himself and 
progress at his own rate of speeds It is possible for all 
children to have the satisfaction of continuous progress. 
The hurdles of arbitrary grade and achievement levels are re­
moved and the child can relax and grow, free of the psycholog­
ical upsets caused by a too rigid grade structure. Since 
there is a greater variety in the rate and time of develop­
ment of children at this age level this flexibility is very 
Q 
important. 
According to Perkins, some of the advantages of the 
ungraded plan are: 
1. Fewer children are retained. 
2. Children's progress in learning is greater and 
more continuous. 
3. Flexibility in grouping has succeeded in fitting 
the educational program more closely to the needs and 
maturity of the individual child. 
*+. Pressures for achievement and maintaining stan­
dards have been eliminated or markedly reduced. 
5. Improvement has been made in teacher-parent re­
port. 
6. Slow children are identified earlier. 
7. Higher teacher and pupil morale is fostered. 
8. Increased teamwork among teachers and between 
teachers and parents Is promoted.9 
^Lillian Gore, "Wongraded Primary Unit." School Life 
Vk:9-12, March, 1962. 5 
9ilugh V. Perkins, "Nongraded Programs," Educational 
Leadership. *+6:166-19*+, December, 1961. " 
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Gran has listed several advantages of the ungraded 
plan, They are as follows: 
1. The system is that there are twelve grade levels 
or goals for pupils rather than the usual three. This 
brings each goal within closer range. 
2. The plan eliminates the repetition created by 
failure of a grade since each pupil is given credit for 
what he has actually attained and continues his educa­
tional experience from that point. 
3. Gifted pupils are permitted to advance vertically 
at his natural speed. When the teacher feels his verti­
cal advancement has gone far enough however she turns to 
such enrichment materials as reading laboratories, skills 
material, original writing, the library, for deepened in­
sights into subject areas, 
b, For the slow learner the ungraded plan restores 
his self-respect and self-confidence« The fear of fur­
ther failure is removed,^0 
Utican has also listed a few of the advantages that 
have been observed by teachers and administrators. They are 
as follows: 
1, Fever children experience failure and frustration 
due to being forced to work on a level where they cannot 
succeed, 
2, Children are not made to repeat first, second or 
third grade but merely begin in September where they 
stopped in May. 
3# Children who are able to progress more rapidly 
than others are not required to slow down and develop 
poor study habits, 
b. More immature and slow learning children work in 
smaller groups so they can receive more individual teacher 
attention. 
5. Increased individual consideration is given to the 
specific needs of each child and a greater effort is made 
to meet his needs. 
1 °n - ̂  „ 
Gran, OJD. cit., pp. 87-89. 
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6, The sequence of learning experiences is more 
consecutive and continuous, and better provisions are 
made for lags and spirits which normally accompany a 
child's development. 11 
Airola. has also made a list of a few of the advan­
tages that have been found in this plan. They are: 
1. Higher achievement among pupils, 
2. Reduction of discipline problems resulting from 
boredom, lack of interest, and inability to function in 
the prescribed grade level. 
3. Greater challenge for the gifted. 
Removal of the non-promotion stigma. 
5. More positive classroom atmosphere. 
6. Provides a more practical plan for meeting indi­
vidual differences. 
7. Allows the pupils to move forward at a place con­
sistent with his abilities without causing him to feel 
he is a failure because he cannot compete with an arbi­
trary graded structure.12 
Goodlad has listed several advantages of the ungraded 
plan. They are as follows: 
1. Less retardation at the end of each semester. 
2. Children come through with better social and aca­
demic balance than under the traditional plan of fail and 
repeat. 
3. The greater sensitivity of teachers to the needs 
and interest of children as they work with them over 
longer periods of time. 
b, Happier and more interested children because the 
fear of annual or semi-annual promotion is eliminated. 
5. The competition of children with their own records 
rather than their vying against each other. 
11 Htican, op., cit.. pp. 2b-25* 
12 
"J. A, Airola, "Runnel Creek Goes Hongraded," Texas 
Outlook. *+8:2^-25, January, 196h. 
6. More interested parents.-*-3 
12 
TIIF, DISADVANTAGES OF THE UNGRADED PLAN 
Although the nongraded plan of organization is still 
being studied, very few disadvantages have been discovered. 
According to Gran, some of the disadvantages of the 
ungraded plan are: 
1. The development of instruments and techniques 
with which to discover accurately where a pupil requires 
time and dedication. 
2. Lack of flexibility of learning materials, par­
ticularly textbooks. Often a teacher at one level finds 
that the material she needs is in a book needed at the 
same time by a teacher at a higher or lower level. 
3. Coordination with the junior high school, so that 
pupils who move slowly and reach junior hi gh age and size 
before they are ready to}cope with subject matter, can be 
properly taken care of*lf 
Perkins has also listed some disadvantages of the un­
graded plan, and they are: 
1. Some teachers and parents find absence of specific 
grade standards difficult to accept, 
2# Teaching ungraded classes increased time and ef­
fort required in keeping records. 
3. There are often problems of articulating the 
"levels" program with other subject areas such as arith­
metic and social studies* 
k. There are sometimes problems relating to the 
orientation and adjustment of new teachers to the non-
graded program. 
5. Difficulty in finding teachers who are willing to 
work with the less mature or slow learner. 
13 
,,, „ , Goodlad, The Non graded Elementary School 
(New fork; Harcourt, Brace and Jompany,' 1939) , p. TTT^™^ 
1 b 
Gran, o£. cit.. p. 90-92, 
6, Teachers may use absence of grade levels as an 
excuse for their own indifferent performance, 
7, In most norigraded schools the individualization 
of instruction has been confined to reading.1? 
1 ̂Perkins, on. cit.. pp. 19^-196. 
CHAPTER III 
THE RESEARCH FORMAT 
THE INSTRUMENT 
A special instrument was developed for use in this 
particular study. It was designed to secure information 
needed for the effectiveness necessary in the development of 
this research. The instrument consisted of twenty-three 
questions concerning the ungraded pattern of school organisa­
tion for the elementary school level. It requested details 
and opinions regarding the plan, 
THE METHOD OF PROCEDURE 
The instrument was sent to superintendents of a se­
lect group of sixty-three school districts in Texas. The 
school districts selected were chosen on the "basis of the 
probability that they might have experimented with the un­
graded plan. No effort was made to survey all of the school 
districts in Texas. 
After two weeks had elapsed5 following the initial 
mailing, the first follow-up was forwarded. After a second 
two week period elapsed, following the first follow-up, a 
second follow-up was made. As the result of this effort, 
fifty-nine, or 93<>65 percent of the returns were received, 
lb  
CHAPTER IV 
THE ANALYSIS OF THE DATA 
The purpose of this study was to determine the value 
of the ungraded pattern of school organization for the ele­
mentary school level. In making the study, a special ques­
tionnaire was developed and sent to a select group of sixty-
three school districts in Texas. The school districts se­
lected were chosen on the basis of the likelihood that they 
might have experimented with new patterns of school organiza­
tion. Of the sixty-three school systems sent questionnaires, 
fifty-nine, or 93-65 percent responded. 
The first item that the questionnaire was concerned 
with was the persons completing the questionnaire and their 
positions* Of the persons involved in the study, the instru­
ments were completed by superintendents in twenty-nine, or 
•+9.18 percent of the cases; principals, six, or 10.17 percent; 
assistant superintendents, three, or 5.08 percent; directors 
of elementary education, too, or 3*39 percent; coordinators 
of elementary education, too, or 3.39 percent; director of 
program development, one, or l,6l percent; elementary super­
visor, one, or 1.69 percent; director of curriculum and re­
search, one, or 1.69 percent; director of administrational re­
search, one, or 1.69 percent; director of curriculum, one, or 
1.69 percent; director of educational services, one, or I .69 
15 
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percent; director of research, one, or 1.69 percent; curric­
ulum, one, or 1.69 percent; administrative intern, one, or 
1.69 percent; and seven, or 11.89 percent did not respond to 
this item. (See Table I .)  
•—The positions of the individuals responding to the 
questionnaire seemed to indicate that the source of the in­
formation received in the study was dependable, and the re­
sults therefore possessive of considerable validity. Any in­
herent weakness would therefore probably result from the use 
of the questionnaire as a research method rather than the 
source of the data. 
The next question on the questionnaire was concerned 
with the number of schools or school systems now using the un­
graded elementary plan. Of the group participating in the 
study, seven, or 11.86 percent of the schools were using the 
ungraded pattern of organization; thirty-three, or 55.9*+ per­
cent were not; and five, or 8.87 percent did not respond to 
this question. (See Table II.) 
This data seemed to indicate that,  of the school dis­
tricts selected for the study, the majority of them did not 
have the ungraded pattern of school organization. 
TABLE I 
PERSONS COMPLETING QUESTIONNAIRE 
17 
Position Number Percent 
Superintendents 29 *+9.l8 
Principals 6 10.17 
Assistant Superintendents 3 5.08 
Director of Elementary Education 2 3-39 
Coordinator of Elementary Education 2 3*39 
Director of Program Development 1 l.o9 
Elementary Supervisor 1 1.69 
Director of Curriculum and Research 1 I.69 
Instructional Assistant 1 1.69 
Director of Administrative Research 1 I.69 
Director of Curriculum 1 I.69 
Director of Educational Services 1 I.69 
Director of Research 1 I.69 
Administrative Intern 1 1.69 
Curriculum Director 1 I.69 
No Response 7 11.89 
Total " 59 100.00 
TABLE II 
SCHOOLS OR SCHOOL SYSTEMS USING THE UNGRADED 
ELEMENTARY PLAN 
Response Number Percent 
Yes 7 11.86 
No 31 52.55 
No Response 21 35.59 
Totals 59 100.00 
Another area with which the study was concerned was 
the grade levels used for the ungraded plan. In regard to 
this item, five, or 8»b-8 percent used levels one through 
18 
three; one, or 1.69 percent used kindergarten through three; 
and two, or 3*39 percent used grades one through six. Some 
of the respondents used other grade levels. They were levels 
four through six, one through four, one through two, the 
grades in special education, and one level only in vocational 
rehabilitation and special education. Forty-six, or 77.96 
p e r c e n t  d i d  n o t  r e s p o n d  t o  t h i s  i t e m .  ( S e e  T a b l e  I I I . )  
TABLE III 
GRADE LEVELS USED IN THE UNGRADED 
ELEMENTARY FLAN 
Grade Levels Number Percent 
1-3 5 8.68 
K-3 1 1.69 
1-6 2 3.39 
K-6 0 
Other 5 8.68 
No Response 66 77.96 
Totals 59 100.00 
It  was possible to note from the data that a variety 
of levels were used in the ungraded plan with the primary and 
intermediate units generally involved. 
The next item in the questionnaire was concerned with 
whether the length of the school year for the ungraded ele­
mentary school was the same as the regular school year or not. 
I t  was found that eleven, or 18,66 percent of the respondents 
said, "Yes. the school year was the same," while forty-eight, 
or 81.36 percent did not respond to this item. (See Table IV.) 
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TABLE IV 
LENGTH OF THE SCHOOL YEAR FOR THE UNGRADED 
ELEMENTARY SCHOOL 
Response Number Percent 
Yes 11 18.6*4-
No C 
No Response *+8 81 „ 36 
Totals 59 100.00 
The data indicate that the length of the school year 
for the schools using the ungraded plan of organization was 
the same as the regular school year. 
The question was also raised with regard to whether 
the daily school hours for the ungraded areas were the same 
as the regular school hours. Seven, or 11.86 percent said 
"yes," while fifty-two, or 88,11-!- percent did not respond to 
this item. (See Table V.) 
TABLE V 
DAILY HOURS OF THE UNGRADED ELEMENTARY SCHOOL 
Response Number Percent 
Yes 7 11.86 
No 0 
No Response 52 88.1*4-
Totals 59 100.00 
The information gathered from the questionnaire indi­
cated that the daily hours in these schools which used the 
ungraded pattern were the same as the hours for the graded 
schools. 
Another area with which the study was concerned was 
the extent to which future plans of the various schools in­
cluded the ungraded organisation, It was found that twenty-
seven, or H-5.76 percent of the respondents to the question­
naire said that they were not using the ungraded elementary 
plan and that they were not planning to adopt the plan5 Five, 
or 8.*+8 percent said the plan was being studied, and it was 
under careful consideration and they hoped to put the plan 
into operation in the very near future; and twenty-seven, or 
h5.76 percent did not respond to this question. (See Table 
VI.) 
TABLE VI 
UNGRADED PLAN UNDER CONSIDERATION 
Response Number Percent 
Yes 5 8,b8 
No 27 5+5.76 
No Response 27 *4-5. 76 
Totals 59 100.00 
The data indicated that the ungraded plan was being 
studied by a number of the schools and it will possibly be 
put into use in the near future. 
The next question asked for some of the purposes the 
respondents hoped to gain from the ungraded system. The re­
plies included the following; 
1, Students progress with ability. 
2, Narrow the range of ability levels that each 
teacher teaches. 
3, Happier children with better foundations. 
b. This program enables each child to succeed at his 
own level of ability without, pressure. 
53 Enables students to progress continuously. 
6. We realize each child has an individual rate of 
development and ve can take him through his work at his own 
rate of speed and maturity, not trying to fit  him to a pat­
tern to which he does not conform. 
7» I t  is felt  that boys and girls should be free 
from the fear of failure. In a graded system, at the end of 
each year the teacher must make a decision to retain or pro­
mote. 
8. We feel that children work more comfortably with 
other students of similar ability; they can experience suc­
cess which is essential to the well being of young children. 
9. Individual instruction. We test six year olds 
in August and group them according to maturity with few 
changes following. 
10. A better reading program—a better program in 
general.  
11. A program of instruction that specifically meets 
the needs of the individual student—a better educational 
growth pattern, 
12. Improve reading ability, 
11. Remove pressure from student and gives him 
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remedial instruction where needed. 
15+. Permit students to progress at their own speed. 
In questioning the period of time in which the schools 
have heen in operation, it was found that two, or 3*39 percent 
of the ungraded elementary schools officially started in 1958-
1959; three, or 5.09 percent started in I960; two, or 3.39 
percent started In 1961-1962; one, or 1.69 percent started in 
1963-1965+; two, or 3.39 percent are planning to start 1965+-
1965; and one, or I.69 percent plans to start 1965-1966. 
Forty-eight, or 81,36 percent did not respond to this item. 
(See Table VII.) 
TABLE VII 
YEARS UNGRADED ELEMENTARY SCHOOLS 
OFFICIALLY STARTED 
Year Officially Started Number Percent 
1958-59 2 3.39 
I960 3 5.09 
1961-62 2 3.39 
1963-65+ 1 1.69 
1965+-65 2 3.39 
Plan to start 1965-66 1 1.69 
No response 5+8 81.36 
Totals 59 100.00 
This data seemed to indicate that the ungraded plan 
of organization had been spreading to different schools in 
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the state since 1958, and some schools were planning as far 
ahead as the 1965-1966 school year to put the plan into op­
eration. 
The next item on the questionnaire was concerned with 
whether a school or some other source was used as a model 
when their ungraded program was originated. Some of the 
sources were: Br, John I, Goodlad, samples from other dis­
tricts with changes to fit their needs, St. Louis, Corpus 
Christi and Billings Montana were helpful as models. Of the 
group studied, four, or 6,78 percent said "yes," other sources 
were used as models? seven, or 11.86 percent said "no," a 
school system had not been tised as a model; while 81.36 per­
cent did not respond to this item. (See Table VIII.) 
TABLE VIII 
SOURCES USED AS A MODEL IN ORIGINATING 
THE UNGRADED SCHOOL 
Response Number Percent 
Yes k 6.78 
No 7 11.86 
No Response i+8 81.36 
Totals 59 100.00 
This data seemed to indicate that the models used 
were varied and came from a number of sources. 
The study was also concerned with the knowledge of 
who originally suggested that some of the schools initiate 
the ungraded elementary system. Four, or 6.78 percent of 
2b 
the teachers suggested the program; eight, or 13,56 percent 
of the administrators; and two, or 3.39 percent was a com­
bination of teachers, principals and counselors. Forty, or 
67,79 percent did not respond to this item, (See Table IX.) 
TABLE IX 
WHO SUGGESTED THE UNGRADED PLAN 
Response Number Percent 
Teachers If 6.78 
Administrators 8 13.56 
Parents 0 
Combination 2 3.39 
Others 5 8A8 
No Response ^+0 67.79 
To tals 59 100.00 
The data indicated that the people who originally sug­
gested the program had apparently studied the plan carefully, 
and saw the advantages of using the plan in their system. 
The children that participated in the ungraded pro­
grams the first year of their operation were children in 
grades one through six. In one, or 1,69 percent of the cases 
the children were in grades one through six. In three, or 
5.09 percent of the schools, the original children were in 
grades one through three. In four, or 6.78 percent of the 
schools, the first students were in grades one and two; and 
in one, or 1,69 percent of the schools, the students were in 
grades one through five, Fifty, or 8U-.75 percent did not 
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respond to this item, (See Table X.) 
TABLE X 
CHILDREN THAT PARTICIPATED IN THE UNGRADED 
PROGRAM THE FIRST YEAR OF OPERATION 
Response Number Percent 
Grades 1-6 1 1.69 
1-3 3 5.09 
1-2 >+ 6.73 
1-5 1 1.69 
No Response 50 8^.75 
Totals 59 100.00 
The data seemed to indicate that, of the schools that 
were rising the ungraded plan, the children were from the pri-
mary units in the schools# 
The question was also raised with regard to the method 
used for grouping. As the result of effort, it was found that 
teachers grouped children according to initial information re­
ceived from tests given at the beginning of school. Some of 
the tests used were: Ginn Readiness Test, Achievement Test 
Reading, Scott Fore smart Reading, Detroit General Intelligence 
Test, California Achievement Test. Reading Math Test, Readi­
ness Test (Steck), Stanford Achievement Battery. Otis Mental 
Ability, Stanford-Binet, teacher-made tests, and school 
achievement tests. Children were also grouped according to 
the teachers observations which included comments, conferences 
and check lists, (See Table XI,) 
E. Banks library 
Prairie View A. & M. Collet 
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TABLE XI 
BASIS FOR GROUPING 
Te a che rs Ob s e rva tions Number Percent 
Comments 9 15.25 
Conferences 9 15.25 
Check lists 5 8.N-8 
Others (teacher-made tests and 
school achievement tests) 2 3.39 
No Response 3^ 57.63 
To tals 59 100.00 
The data indicated that the teachers used various 
types of tests for grouping children as veil as their own 
teacher-made tests and other means of observation. 
Another area the study was concerned with was the 
minimum amount of time a child might spend in the ungraded 
elementary organization. Of the group studied, one, or 1.69 
percent of the children spend a year in the ungraded school; 
three, or 5.09 percent spend two years; four, or 6.78 percent 
spend three years; two, or 3*39 percent spend at least five 
years. Forty-nine, or 83.05 percent did not respond to this 
item. (See Table XII.) 
The data indicated that the minimum amount of time a 
child might spend in the ungraded school was three years. 
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TABLE XII 
MINIMUM AMOUNT OF TIME SPENT IN THE UNGRADED SCHOOL 
Response Number Percent 
One year 1 1.69 
Two years 3 5.09 
Three years H- 6.78 
Other 2 3.39 
No Response !+9 83.05 
Totals 59 100.00 
The question was raised with regard to the specific 
levels employed among those schools which use the ungraded 
Plan, The data seem to Indicate that several different meth­
ods were used for grouping within the ungraded unit. Among 
these were: arithmetic L-l through L-12; Reading L-l through 
L-20; Step 1 through 17; first year levels one through four; 
second year levels five through seven; third year levels 
eight- through ten; fourth year levels eleven through thirteen; 
fifth year levels fourteen through sixteen; and sixth year 
levels seventeen through nineteen. 
The study was also concerned with the maximum amount 
of time a child might spend in the ungraded elementary school. 
One, or 1,69 percent said, three years; six, or 10,17 percent 
indicated four years; two, or 3*39 percent said from one to 
live years; and fifty, or 85+„75 percent did not respond to 
this item. (See Table XIII,) 
The data indicated that the maximum amount of time a 
child might spend in the ungraded elementary school was from 
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one to seven years. 
TABLE XIII 
MAXIMUM .AMOUNT OP TIME SPENT IN THE 
UNGRADED ELEMENTARY SCHOOL 
.Response Number Percent 
One year 0 
Two years 0 
Three years 1 1.69 
Four years 6 10.17 
Other 2 3.39 
No Response 50 Sh.75 
To tal s 59 100.00 
The next question, we.s concerned with the age of enroll­
ment used for entry into the un.graded school. It was found 
that onej or 1,69 percent enrolled at nine years of age, eight, 
or 13.57 percent enrolled at six years of age5 one, or 1,69 
percent enrolled at seven or eight years of age. Forty-nine, 
or 83.05 percent did not respond to this item, (See Table 
XIV.) 
The data indicated that a child might he enrolled in 
school for the first time at the age of six, but in some cases, 
children might enroll as late as seven, eight, and sometimes 
nine years of age. 
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TABLE XIV 
AGES AT WHICH CHILDREN WERE ALLOWED TO ENTER 
THE UNGRADED ELEMENTARY PROGRAM 
Response Number Percent 
9 1 1.69 
6 8 13.57 
7 or 8 1 1.69 
No Response k9 83.05 
Totals 59 100.00 
The question was also asked with regard to the enroll­
ment of a typical ungraded class. Four, or 6.78 percent of 
the classes contained less than thirty pupils; three, or 5.09 
percent, twenty to tx^enty-five pupils; three, or 5.09 percent, 
twenty-six to thirty pupils; one, or 1.69 percent, thirty-six 
to thirty-five pupils; one, or 1.69 percent, thirty-six to 
forty pupils. Forty-seven, or 79.66 percent did not respond 
to this item. (See Table XV.) 
TABLE XV 
TYPICAL CLASS ENROLLMENT FOR THE UNGRADED SCHOOLS 
Response Number Percent 
Less than 30 if 6.78 
20 to 25 3 5.09 
26 to 30 3 5.09 
31 to 35 1 1.69 
36 to ho 1 1.69 
More than kO 0 
No Response *+7 79.66 
Totals 59 100.00 
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The enrollment for classes in the ungraded school ap­
peared to be the same as the enrollment for classes in the 
graded school• 
The next item in the questionnaire was concerned with 
whether the ungraded program in most of the schools was an 
accepted program rather than a pilot program. Four, or 6.78 
percent of the schools stated that it was a pilot program; 
seven, or 11.86 percent had an accepted program; one, or 1,69 
percent of the schools had an accepted and a pilot program. 
Forty-seven, or 79*67 percent did not respond to this item, 
(See Table XVI.) 
TABLE XVI 
THE CLASSIFICATION OF THE UNGRADED PROGRAMS 
Response Number Percent 
Pilot program b 6.78 
Accepted program 7 11.86 
Other 1 I.69 
No Response kf 79.67 
Totals 59 100.00 
The data indicated that the ungraded plan of organi­
zation was an. accepted program in all of the schools that 
were using it. 
The question was also raised with regard to the dis­
advantages in the ungraded program. The respondents listed 
a few, and they were: 
1. Teaching materials were designed for grades, 
2. Textbooks were also issued for grades. 
3. Scheduling was difficult and so was maintaining 
equitable teacher loads. 
b, Transfer children. 
5. Teachers wanted fast children. 
6. Teachers wanted children assigned to her in 
September. 
7. Be sure a child mastered levels of work before 
progressing to next level. 
8. None where student remained in same, some diffi­
culty in placement if he moved to a school where multigraded 
classes were not available. 
CHAPTER V 
SUMMARY, CONCLUSIONS AND RECOMMENDATIONS 
SUMMARY 
One of the problems of education exists because chil­
dren do not learn at the same rate of speed. Each child has 
his own. pattern of mental, emotional and physical development. 
For the most effective education, each child's Individual dif­
ferences must be understood and his weaknesses and strengths 
recognized. The plan of education must fit the child and his 
needs rather than force the child to fit into a set pattern 
of learning. 
The ungraded pattern of school organization is not a 
solution to the problems in education, but it does attempt to 
provide a solution for some of the problems by providing un­
broken progress for each child * It is supposed to unshackle 
children by allowing them to move at a rate of speed equal to 
their own abilities. It makes possible the advancement of 
pupils along a broken front in all significant areas of de­
velopment. 
The purpose of this study was (1) to determine the 
values of the ungraded pattern of school organization for the 
elementary school level5 (2) to determine the extent to which 
the ungraded elementary school method of organization existed 
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in a select group of school districts in Texas; (3) to de­
termine the length of the period in which the plan had been 
utilized; and (if) to determine any advantages or disadvan­
tages which appeared to be associated with this plan. 
The data were secured for this study through the use 
of historical data, which included books, bulletins, journals, 
magazines, newspapers and periodicals. A questionnaire was 
sent to sixty-three school superintendents in the State of 
Texas, 
, Primary and intermediate unit plans provide three 
major organizational advantages which in themselves, encour­
aged a view of learning and teaching which was not readily ac­
cessible to persons in conventional graded systems of school 
organization. These three organizational advantages were: 
(1) A unit span of years that was adaptable to the lags nor­
mally accompanying the development of a child; (2) progress 
levels that permitted a child to pick up after an absence 
from school at the point where he previously left off; and 
(3) a time range that permitted children of approximately the 
same chronological age to remain together while progressing 
at different academic rates suited to individual capacities. 
According to the literature, many values were supposed 
to exist for this method which ordinarily would not be found 
in other organizational patterns. It was thought possible 
that in order to consider the desirability of the ungraded 
system, some attention should be given to values supposedly 
inherent in this plan. Parents generally have welcomed a plan 
which readily adjusted to the strengths or weaknesses of 
3*+ 
children's previous experience. They have been relieved to 
realize that their children need not keep up or wait for 
other children. It has also been claimed that parents have 
been glad to know that children would not be dragged along 
socially from grade to grade. 
Although the ungraded pattern of school organization 
was still being studied, advantages as well as disadvantages 
of the plan have been discovered* Some of the advantages 
claimed were: 
1, Fewer children are retained. 
2, Children's progress in learning is greater and 
more continuous. 
3, Flexibility in grouping has succeeded in fitting 
the educational program more closely to the needs and matur­
ity of the individual child. 
*+. Pressures for achievement and maintaining standards 
have been eliminated or markedly reduced. 
Some of the disadvantages of the plan listed were: 
1. Some teachers and parents find absence of specific 
grade standards difficult to accept, 
2. Teaching ungraded class increased time and effort 
required in keeping records. 
3. There are often problems of articulating the 
"levels" program with other subject areas such as arithmetic 
and social studies. 
There are sometimes problems relating to the 
orientation and adjustment of new teachers to the nongraded 
program. 
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The instrument that was used to secure the data for 
this study was composed of questions concerning the ungraded 
pattern of school organization for the elementary level. It 
requested details and opinions regarding the plan. The in­
strument was sent to a select group of sixty-three school 
districts in Texas. The school districts selected were chosen 
on the basis of the likelihood that they might have experi­
mented with new patterns of school organization. Of the sixty-
three school systems sent questionnaires, fifty-nine, or 93*65 
percent responded. 
Twenty-nine, or *+9.l8 percent of the questionnaires 
were completed by superintendents; six, or 10.17 percent by 
principals; and three, or 5.08 percent by assistant superin­
tendents. Because of the positions of these respondents, it 
was felt that Information received was accurate and dependable. 
Of the group participating in the study, seven, or 
11.86 percent of the schools are using the ungraded pattern of 
organization. The procedures used in the ungraded systems 
were very similar to graded system, The daily school hours 
and the length of the school year were the same. 
Some of the schools using the ungraded plan used other 
sources as model when originating their ungraded plan of or­
ganization. 
The respondents found that disadvantages of the un­
graded pattern of organization involved such problems as: (1) 
teaching materials are designed for grades; (2) textbooks are 
also issued for grades; (3) scheduling is difficult and so is 
maintaining equitable teacher loads; and (*f) transfer children. 
3  ̂
Schools that are using this ungraded plan have 
adopted it as an accepted program rather than a pilot pro­
gram» 
CONCLUSIONS 
On the basis of the results obtained from this study 
the following conclusions seemed justifiable# 
1, That some school districts in Te2cas do use the un­
graded pattern of school organisation# 
2 t  That in those school districts where the ungraded 
pattern is used, it ordinarily involves the primary and inter­
mediate levels. 
3. The length of the school year for the ungraded 
schools involved in the study is the same as that for regular 
classes. 
V, The number of hours per day in which the ungraded 
school operates is the same as other classes# 
5. In addition to those already using the ungraded 
pattern of school organization, other schools are studying the 
possible use of this plan for the future. 
6. That many values appear to exist to those schools 
using the ungraded system. 
7. The use of the ungraded pattern of school organi­
zation seems to have been a rather recent addition to the or­
ganizational pattern among public schools in Texas. 
8. The number of school districts employing the un­
graded pattern is increasing, 
9. Many different models have been employed for the 
structure of the ungraded plan among the schools studied. 
10* That various persons at different personnel 
levels have been responsible for the initiation of the un­
graded pattern in the various schools. 
11. That many different methods are being employed 
to select persons for participation in ungraded schools. 
12. A variety of different steps and levels of vary­
ing numbers are characteristic of the ungraded patterns among 
the schools studied. 
13. That the amount of time required to complete the 
ungraded sections varied among the schools studied. 
lb-. That many of the present programs are still in 
an experimental stage. 
15. Many disadvantages also appear to be associated 
with the ungraded plan, 
RECOMMENDATIONS 
As the result of the conclusions formulated from this 
study, the following recommendations are made. 
1, That more schools in the State of Texas should 
adopt the ungraded plan of organization. 
2, The ungraded plan of organization should be ex­
plained thoroughly to teachers and parents, 
3, The daily hours and the length of the school year 
for the ungraded school should remain the same as the regular 
school. 
b-» The values of the ungraded plan should be intro­
duced to those schools that are not -using the ungraded plan 
of organization. 
5. That as many of the disadvantages associated with 
the ungraded plan should "be studied carefully and corrected 
if possible. 
6. The entire elementary school should be nongraded, 
7. Children enrolled in the ungraded school should 
be six years old, the same as regular graded schools upon ad­
mission. 
8. The enrollment for an ungraded class should not 
exceed thirty in the ungraded school. 
9. Children should be grouped according to their 
ability to learn.. 
10, Pupils in ungraded classes should be allowed to 
progress at their own rate of speed. 
RECOMMENDATIONS FOR FURTHER RESEARCH 
As the result of this study, the following recommen­
dations for further research with regard to the ungraded plan 
are proposed: 
1* That some effort be made to survey all of the 
school districts in Texas in an effort to determine the full­
est extent to which the ungraded plan exists in Texas. 
2. That a research study be made involving two 
equated groups with one following the ungraded plan and a 
second group following the progressive plan in order to deter­
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APPENDIX 
P. 0. Box 281? 
Prairie View, Texas 
March 315 196U-
Br, L. C. Billingsley 
Redland Independent School District 
Rt. 3, Box lw 
Lufkin, Texas 
Dear Sir: 
We are engaged in a study in our department for the pur­
pose of determining the extent to which the ungraded system 
of organization is in use among a select group of school dis­
tricts in the State of Texas. It is also hoped, that where 
such methods of organization are in use, we may be able to 
secure evidence of its advantages or disadvantages. 
Enclosed herewith is a questionnaire we believe will re­
quire only a few minutes of your invaluable time. It Is sin­
cerely hoped that you, or one of your subordinates will find 
it possible to supply the information requested. Your reply 
is of the utmost importance In the completion of this study. 
Your kind cooperation in this project will be highly appre­
ciated. 
Respectfully yours, 
(Mrs,) Helen Shelby Boyer 
Enclosure 2 
b2 
PRAIRIE VIEW A AND M COLLEGE 
Prairie View, Texas 
April 1 5 ,  196^ 
Dr. Ace Alsup 
Temple Independent School District 
Temple, Texas 
Dear Sir: 
A questionnaire was forwarded to your office two weeks 
ago as part of a study of the use of the ungraded pattern of 
school organization in Texas schools. It is distinctly poss­
ible that the original questionnaire may have been misdirected 
or misplaced due to the many responsibilities which you face 
at this time. 
Enclosed herewith is a second questionnaire which ve be­
lieve you can complete in five minutes. If our study is to 
have its greatest possible value, your reactions to the in­
strument must be included. We would appreciate your coopera­
tion in returning the enclosed questionnaire in the self-
addressed envelope by April twenty-fifth. 
Respectfully yours, 
(Mrs.) Helen Shelby Boyer 
Enclosures 2 
^3 
Prairie View A. & M. College 
Prairie View, Texas 
Department of Education - Research 
A STUDY OF THE UNGRADED PATTERN OF ELEMENTARY 
SCHOOL ORGANIZATION IN TEXAS ELEMENTARY SCHOOLS 
1. Name of person reporting Position 
2. Name of school district _____ 
3* Address ______ City State 
*f. Does your school or school system use the ungraded ele­
mentary school organization? Yes No 
5. What grade levels have you included in your ungraded 
method of organization? 1-3 ? K-3 « 1-6 , 
K-6 Other 
6. If the answer to number four is yes, is the length of 
the school year for the elementary level the same as the 
regular school year? Yes__ No __ 
7» What are your daily hours of the ungraded elementary 
school? 
8, If your answer to number four is no, are you at the pres­
ent time planning to include the ungraded system in your 
school? Yes No 
Note: If your school does not have or plan to have an 
ungraded pattern of organization please stop at 
this point and return the instrument to the 
sender. 
9. What purpose do you expect to gain from your ungraded 
system? (Please specify) 
10, In what year was your ungraded elementary system offi­
cially started? 
11, Was a school system or other source used as a model when 
you originated your ungraded program? Yes No, 
12, If the answer to number eleven is yes, which one? 
bh 
13, Who originally suggested that your school initiate the 
ungraded elementary system? (Check one-) 
a. Teacher d, Combination 
b. Administrators _____ e. Other 
c. Parents __ (Specify) 
Ik, What group or groups of children participated in the un­
graded program the first year of operation? 
15, What was the basis for grouping within the ungraded 
area? (Please check the appropriate responses) 
a. Initial information of groups 
(1) Tests (names) 
(2) Teacher Observations 
Comments 
Conferences _______ 
Check lists _______ 
Others 
(3) Other 
16. Please explain, briefly., the various levels or designa­
tions (such as PI, P2, £3, etc.) through which a child 
passes in progressing through your ungraded elementary 
program, 
17, What is the maximum amount of time a child might spend 
in your ungraded elementary organization? One year , 
Two years . Three years , Four years 
Other (Please specify) 
18, What is the minimum amount of time a child might spend 
in your ungraded elementary organization? One year 
Two years , Three years „ 
19, At what age are children allowed to enter your ungraded 
elementary organization? 
20, What is the enrollment of a typical ungraded class in 
your school system? (Check one) 
a. Less than 30 pupils d„ 31 to 35 pupils 
b. 20 to 25 pupils e, 36 to ko pupils 
c. 26 to 30 pupils f. More than ko pupils 
21, Is your present ungraded program a pilot study or an ac­
cepted program? (Check one) a. Pilot program 
b. Accepted program 
k5 
22. Have there been any disadvantages associated with the 
ungraded pattern of organization? Yes Ho 
03. If the answer to number twenty-two is yes? please spec­
ify. 
U6 
